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Abstract

Thepresentstudyinvestigatesstudent’sandteachers’useofcodeswitching(CS)

asastrategytobettercommunicationinEFLclassroom.Themainaim ofthisstudyisto

showpupils’andteachers’perceptionsandattitudestowardtheuseofCSasameansto

overcomecommunicationgaps,andhow itcontributestobetterlearningEnglishasa

ForeignLanguage(EFL).ItalsoshedslightonsomenegativeimpactsofCSandhowits

overuse affectsthe English language acquisition.To reach thisaim,mixed method

encompassingquantitativeandqualitativemethodshasbeenadoptedthroughclassroom

observation,interviewandquestionnairetocollectasmuchdataaboutthestudents’and

theteachers’switchingbehavior.Thefindingsindicatethatthemajorityofstudentsand

teachersusemultiplelanguagesinEFLclassroom fordifferentpurposesandindifferent

situations.Inaddition,CSplaysanimportantroletokeeptheflow ofcommunicationin

EFLclassroom.Finally,CSmustbereducedandusedcarefullyinordertoavoidits

negativeimpactontheacquisitionoftheTargetLanguage(TL).
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GeneralIntroduction

Withthedevelopmentofglobalization,itbecomesacommonthingforpeopleto

communicatewitheachotherinmorethanonecertainlanguage.Whentwoormore

languagesexistinaspeechcommunity,speakersfrequentlyswitchfrom onelanguageto

another.Inmanycases,elementsofonelanguagecanbefoundwiththeelementsof

anotherlanguageinanumberoflinguisticphenomena,specifically,lexicalborrowing,

transferring,interference,codeswitching(CS)andcodemixing(CM).CSisthemost

predominantlinguisticphenomenafoundinthebilingualspeakers’interaction.

CSistheprocessthatoccurswhenpeoplechooseparticularcodewhentheyspeak

andtheyswitchfrom onecodetoanotherorevencombinecodestocreateanewcode.It

isalsodefinedastheuseofmorethanonelanguage,variety,orstylebyspeakerwithinan

utteranceordiscourse,orbetweendifferentinterlocutorsorsituations.

Generally,EFLClassroomsinAlgeriaareplacesfullofamultilingualrepertoireand

languagediversitywheremanylanguagesarespokenincludingArabic,FrenchandBerber.

Thus,students and teachers have a greattendencyto code switch when theyare

interactingwitheachotherinsidetheclassroom fordifferentpurposes.

Onthebasisofpreviousinvestigationsandresearchdoneonthefield,thepresent

studyaimstofindoutwhethertheuseofcodeswitchinginclassroom byEFLteachers

andstudentshelpthem forbetterandeasiercommunication.Onthebasisofabove

discussiontherearethreemajorresearchquestionsinvolvedinthisstudy:

 WhatareEFLteachers’andpupils’ofHadjBouzianeAbdekadersecondaryschool

attitudestowardthephenomenonofCS?

 IsCSahelpfulstrategyforEFLteachersandpupilsofHadjBouzianeAbdelkader

secondaryschooltobettercommunicationinEFLclassroom?

 WhatarethenegativeeffectsofCSontheEnglishlanguagelearning?

Thepresentresearchisbasedonthefollowinghypotheses:

 EFLteachersandpupilsinthesecondaryschoolhavepositiveattitudestowardthe

phenomenonofCS astheycanconveyinformationwithoutbeing blocked by

languagebarriers.

 WheneverEFLpupilsandteacherscodeswitchintheclassroom theywillachieve
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bettercommunicationandinteraction,andwilleasilyunderstandeachotherwithout

anydifficulties.

 TheuseofCSinEFLclassroom hassomenegativeeffectonlearningtheTL

becauseitlimitstheirEnglishvocabularyandaffectnegativelytheirspeakingskills

andpronunciation.

Mixedmethodencompassingbothqualitativeandquantitativemeasurementwill

beusedthroughobservation,interviewandquestionnaire.Theseresearchinstrumentsare

employed to give more explanation aboutthe occurrence of this sociolinguistic

phenomenonasacommunicativestrategyinEFLclasses.Thisaim isreachedthrough

comparingandanalyzingthedifferentresults.

Ourresearchpapercontainsthreechapters;thefirstchapterprovidesareviewof

themainexistingliteratureandpreviousstudiesrelatedtoCSinEFLclassroom.Itdeals

alsowithclassroom discourseandcommunicationstrategies.Chaptertwo,dealswith

researchmethodologyanddesignincludingresearchinstruments.Finally,thethirdchapter

isdevotedtotheanalysisofdatagatheredfrom theparticipants.Limitationsofthestudy

andsuggestionsforfurtherresearcharepresentedinthegeneralconclusion.

Tosum upthepresentstudyisusefulforbothteachersandpupilsbecauseit

raisestheirawarenessaboutthelanguagepracticeintheEFLclassrooms.Italsoprovides

awholeimageaboutthebenefitsofusingmorethanonelanguagebesideEnglishtohelp

them communicateeasily,expressthemselvesfreely,andparticularly,getthemessages

clearlyunderstood.Allinall,thispaperseekstopushteachersandstudentstolooktothe

communicativesignificanceofcodeswitchinginEFLeducationalsetting.
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ChapterOne :

LiteratureReview
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1.1. Introduction

Algeriaisoneofthemultilingualsocietieswheredifferentlanguagesareusedfor

communication.Theseare:SpokenAlgerianArabic,ModernStandardArabic,Berberand

French.Therefore,theexistenceofvariouslanguagesaffectsthelanguagesincontact,

andthisproducessuchlinguisticresultsas:multilingualism,bilingualism,code-switching,

code-mixing(CM),borrowing...etc.Whenmorethanonelanguageisinuse,speakers

selectthelanguagethatismostappropriateandwhichsuitsthespeechsituation.Insuch

cases,speakersareboundtocodemixortocodeswitchintheirlanguageuse.InAlgeria,

codeswitching(CS)isusedinpeople’sconversationsespeciallythosewhospeakmore

thanonelanguage.Peoplemovefrom onelanguagetoanotherintheirspeech.Themost

commonswitchinginAlgeriaisArabic-Frenchswitchingsincethelatterisspokenbythe

majorityofAlgerians.ThecurrentstudypresentstheuseofcodeswitchingamongEFL

studentsandteachersasatooltoovercomecommunicationdeficiencies.Thus,the

followingchapterdealswiththeliteraturereviewontheterm codeswitching.Itshedsalso

lightonclassroom communicationandsomeconceptsinrelationtotheseterms.

1.2. Bilingualism

Bilingualism isoneofthemostimportantandcomplexprocessesoflanguage

contact.Itmaybesimplydefinedastheuseoftwolanguagesbythesameindividualorby

thesamelanguagegroup.Saiddifferently,theterm bilingualism meanstheabilitytouse

twolanguagesorlanguagecodes.Theterm wasfirstintroducedbyBloomfieldwho

definesbilingualism as:“theabilitytousetwolanguages,ortohavenativelikecontrolof

twolanguages.”(Bloomfield,1993:56).

(Grosjean,1983:1)aswell,saysthatbilingualism involves:“[….]theregularuseof

twoormorelanguages.”Accordingtothem,bilingualism isauniversalphenomenonused

byspeakersoftwolanguagesormoreinspeechcommunity.Ontheotherhand,(Suan,

1990)statesthattheconceptofbilingualism referstothefacttherearesignificant

languagealternationintermsofphonology,morphology,andsyntaxidentifiedintheverbal

behaviorsofaparticularpopulation.So,itissimplymeansthatthespeakerhastheability

tospeakortousemorethantwolanguageswithsomedegreeofproficiencyatanytime.

Theinstanceofswitchingcodesistheuseofmultiplelanguagesalternatedbybilingual

andmultilingualspeakersduringtheirconversations.
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1.3. DefinitionofCodeSwitching

Somebilingualspeakersmaydailyinteractinacontextwheresimilarspeakers

usebothlanguagesinthesameconversationoreveninthesameutteranceofspeech.

This type ofinteraction is usually known as code switching.Code-switching is a

phenomenonthatexistsinbilingualsocietieswherepeoplehavetheopportunitytouse

twoormorelanguagestocommunicate.Overthelasttwenty-fiveyears,thestudyofcode

switchinghasbecomeaflourishingresearchfieldinSecondLanguageAcquisition.Ithas

receivedattentionfrom manyfieldssuchas:Sociolinguistics,Anthropology,Language

Teaching,FormalLinguistics,andPsycholinguistics.

Manyscholarsgavevariousdefinitionsofcodeswitchinganditsdifferencefrom

otherterms,eachscholarhasapersonnelexperienceand observationinwhichthe

bilingualpersoncanusemorethanonelanguageratherthanhisnativelanguageas

Gumperz(1982:59)says:“codeswitching asjuxtaposition during thesamespeech

exchangeofpassageofconversationbelongingtotwodifferentgrammaticalsystemsor

subsystems.”Haugen (1973:565)also defines code switching as:“the use oftwo

languagesinwhichunassimilatedorisolatedwordisintroducedasaphraseormorein

thecontextoftheotherlanguage.”Haugenreferstothealternationoftwolanguages

where bilingualspeakeruses unassimilated words from a differentlanguage and

introducesthem assinglewordsinhislanguage.

Morerecently,Macswan(1999:37)hasgivenafarsimplerdefinitionofCS,stating

that:“codeswitchingisaspeechstyleinwhichfluentbilingualsmoveinandoutoftwo

(orconceivablymore)languages.”Inhere,hemeansthatCS isapracticedoneby

speakerswhoarefluentinbothlanguagesthroughmovingfrom onelanguagetoanother.

Thephenomenonofcodeswitchingcanbeobservedinthefollowingexamples:

 Mercipourlecadeau.Esmuyawsesome!(French+Spanish+Enlish)

 Sit’aurasunexamindemain,youhavetoreviseverywell.(French+English)

 لمعلا لمكأ كلضف oursupervisoraskedustobringittomorrow.(Arabic+English), نم
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1.3.1.CodeMixing

Severallinguistsattempttodefinetheterm CM suchas(Spolsky,1998:49)who

claimsthatspeakerswhousesomenewwordsinsteadoftheiroldones,leadtowhatis

calledCM ormixedcodes,forexampleifsomeoneknowsFrenchaswellasEnglish,

therewillbetimeswhenhewillmixsomeEnglishwordsinhisFrenchsentences.CM is

thetransitionfrom usinglinguisticunits(word,phrases,clauses,etc)ofonelanguageto

usingthoseofanotherwithinasinglesentence.Inotherwords,CM referstothelinguistic

behaviorofbilingualspeakerwhoimportswordsorphrasesfrom oneofhis/herlanguage

intotheotherone.Furthermore,CM isdefinedasthechangeofcodeswithinasimple

utterancewithoutanyassociated topicchange.CM typicallyoccursin bilingualism

contextinanexamplethatmixesSpanishandEnglishtoaffirm thatyoucannoteatmeat

everyday:

 unonopodiacomercarneeveryday.

 _Novanabringitupinthemeeting/theyarenotgoingtobringitupinthemeeting.

1.3.2.Borrowing

Anotherwayinwhichdifferentlanguagesmaybecomemixedupwitheachotheris

throughtheprocessofborrowing.Peopleintheireverydayconversationmayusewordsin

ordertoexpresswhattheywanttodescribe.Forexample,anideaoraconceptwhichthey

maynotfinditsequivalentorsuitablewordwithintheirmothertongue,andthisisdone

through“borrowing”,thislatterhasbeenusedtoindicateforeignloans,words,orphrases

notpartofthespokenlanguagethathavebecomeanintegralpartoftherecipientlanguage.

“Borrowing”isalsoknownaslexicalborrowing.Itistheprocessbywhichawordfrom

onelanguageisadaptedforuseinanotheras(Hornby,2005:169)statesthatborrowingis:

“aword,aphraseoranideathatsomebodyhastakenfrom anotherlanguage,andis

usedintheirown.”Peoplemayusewordsfrom anotherlanguageintheireveryday

conversationtodescribeaconceptoranideabecausetherearenotavailablewordsin

t h e i r m o t h e r t o n g u e .

Besides, (G um perz, 1982:66) states that:
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[…borrowingcanbedefinedastheintroductionofsinglewordsor
short,frozen,idiomaticphrasesfrom onevariety(i.e.language)into
the other borrowed items that are fully integrated into the
grammaticalsystemsoftheborrowedlanguage,andtheyaretreated
as ifthey are partofthe lexicon ofthatlanguage and share
morphologicalsystemsofthatlanguage…]

Gumperzmeansthattheborrowedwordswhenusedinthespeaker’sspeech,

theybecomeintegralpartofhislanguage.Hedefinesitastakingawordorshort

expressionfrom onelanguageandadoptingitusuallyphonologicallyandmorphologically

tothematrixorthebaseoflanguage.

Ontheotherhand,(MyersScotton,1993)disagreeswiththem,inhispointofview,

notallwordsareborrowedduetotheabsenceofequivalenttermsinthenativelanguage.

Multilingualspeakersmayborrow wordsbecauseoftheclosecontactin especially

multilingualsituations,ortheprestigeassociatedwithusingwordsfrom anotherlanguage.

1.3.3. TypesofCodeSwitching

(Bloom andGumperz,1972:425)claim thattherearetwotypesofCS:Situational

and Metaphorical.The formerrefers to the tendency in a bilingualormultilingual

communitytousedifferentsocialsituation,forinstance,achangeofsetting,orwhena

young speakerjoinstheconversation.An individualmayhaveknowledgeofallthe

languagesassociatedwithdifferentsituations.Ontheotherhand,thelatterreferstothe

tendencyinabilingualormultilingualcommunitytoswitchcodesinconversationinorder

todiscussatopicthatwouldnormallyfallintootherconversationaldomains.Whereas

(Poplack,1980)from anotherviewpoint,proposesaframeworkthatincludesthreetypes

ofcodeswitching:tag-switching,inter-sententialswitchingandintra-sententialswitching.

a- Tag-Switching

Tagisalsoindicatedasextra-codeswitching.Itinvolvestheinclusionofatag

(e.gOhmyGod,youknow,rightect.)inalanguageotherthanthatofthewholesentence,

andthesetagsmayfreelyinsertatanypointinasentence.”So,tag-switchinginvolves
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insertingatagorashortphraseinonelanguageintoanutterancethatisotherwise

entirelyanotherlanguage.Forexemple:estaropaeselmia,right ?

b-Inter-SententialCS

(Myers-Scotton,1993:83)claims:“inter-sententialcodeswitchingoccurswhen

aninterlocutorswitchesfrom onelanguagetootherbetweensentences,soanentire

sentencemaybegeneratedbeforethereisaswitchbacktothelanguage…”Inter-

sententialCSoccursbetweensentencesatthesentencesboundaries,whichservesto

highlightaparticularpointutteredintheotherlanguage.Thispatternofcodeswitching

requiresitsspeakertobefluentinbothlanguagesinordertoconform totherulesofthe

languages.In otherwords,inter-sententialCS takes place ata clause orsentence

boundarybymixingclauseorsentencefrom theotherlanguage.

c-Intra-sententialCS

Intra-sententialcodeswitching istheswitch to anotherlanguageoccurring

withinclauseboundaryorevenwithinthewordboundary.AssaidbyMyers-Scotton

(1993:84):“…inthecaseofintra-sententialcodeswitching,itoccurswithinasentenceor

sentencefragment.”Itreferstoallcaseswherelexicalitemsandgrammaticalfeatures

from two languages appearin one sentence,In otherwords,intra-sententialcode

switchinginvolvesthemixingofaffixes,words,phrases,andclausefrom morethanone

languagewithinthesamesentenceandspeechsituation.Grammaticalrulesfrom allthe

languagesinvolvedareintegratedintothediscourse.

Intra-sententialcodeswitchingasstatedbyPoplak(1980),isthemostcomplex

typeamongthethree,italsobearsthegreatestriskofviolatingsyntacticrulesandis

therefore,oftenavoidedevenbyfluentbilinguals,andlessproficientbilingualsfavored

single-wordandtagswitches.

c.Intra-sententialb.'Tag'-a.Inter-
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Itisclearlyobviousfrom thefigureabovethattheleastbilingualproficiencywas

requiredintag-switchingsincetagscanbeproducedinL2withonlyminimalknowledgeof

thegrammarofL2.Nextonthescalewhenmovingupwasinter-sententialswitchingthe

productionofwhichrequiresmoreknowledgeofL2.Intra-sententialswitchingrequiresa

highlevelofbilingualproficiencyasthespeakerneedstoknowenoughofthegrammarof

bothlanguagestoproducegrammaticallycorrectutterances.InherdataPoplack(1980)

foundthattherewasanequaluseofintra-sententialandextra-sententialswitching.

Romaine(1995:123)furthermorepointsoutthatallthesethreetypesofCSmaybefound

w i t h i n o n e d i s c o u r s e .

1.4. Classroom Communication

TeachingEnglishinanEFLcontextinvolvescertaindifficulties.Themostimportant

ishowtopreparelearnerstousetheEnglishlanguagesoastobeabletoparticipateinside

theclass.Theuseofanylanguageinanyclassroom isinterestingfrom aneducationalpoint

ofview,becauseeducationitselfisconductedfundamentallythroughthemedium of

l a n g u a g e .

Classroom communicationtakesplacebetweenteachersandlearners,andamong

learnersbothinformalaswellasinformalsituations,itinvolvesspeaking,lecturing,

describing,explainingandillustratingonthepartoftheteacher,andengagingthestudents

indebate,dialogue,anddiscussion.Researchersandlanguageteachersfocusonclassroom

discourseinordertoknowwhatactuallyhappensintheclassroom thatreallymatters,that

makesthedifferencetothelearner’sprogressinlanguageacquisition.Therefore,thenext

Figure1.1RepresentationofBilingualCodeSwitchingTypes.(Adoptedfrom
Poplack,1980:615).
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sectionisdevotedtoclassroom discourseanditdifferencefrom otherterms.

1.5. DefinitionofDiscourse

Previousresearchhasconcentratedonclassroom discoursesandhow teachers

canchangetheatmosphereoftheclassroom bychoosingdifferentkindsofcommunication

styles.Discourseiswhatwegetwhenlanguageisusedincommunicationbetweenpeople.

Usuallywedo notconsidercommunicationthatdoesnotinvolvecompetentlinguistic

speechasdiscourse,evenifthecommunicationissuccessful.Forexample:ifachildthrows

hisfoodandstartcryingwhenheistoldtoeat.Themeaning,Idon’twanttoeat,butithas

notyetbeenexpressedindiscourseandsoaretextmessages.

Discourseasdefinedin(LongmanDictionaryofContemporaryEnglish,2001:388)is:

“aseriousspeechorpieceofwritingonaparticularsubject”.Discoursereferstothe

spokenwordonly,orallutteranceswrittenandverbaloraparticularwayoftalkingand

delineatingaspecificdomainwithitsownparticularvocabulariesandsetsofmeaningsuch

aslegaldiscourse,medicaldiscourse,scientificdiscourse,inotherwords‘aregulated

practicewhichaccountsforanumberofstatements’.

Besides,(Gee,2005:21)claims:“discourseisthewayofcombiningandintegrating

language,actions,waysofthinking,belonging,valuing,andusingvarioussymbols,tools,

andobjectstoenact aparticularsortofsociallyrecognizableidentity.”Heconsiders

discourseasthelevelthatspecificallydealswithhowsentencesarecombinedintolarger

unitsofspokenorwrittentextandhowitispotentiallyorganizedbylevelsoflanguages.

1.5.1.DiscourseAnalysis

Discourseanalysisisthestudyofrelationship betweenthelanguageand the

contextsinwhichitisused.Itincludesalsothestudyofbothspokeninteractionand

writtentexts.ThefirstlinguisttorefertodiscourseanalysiswasZellingHarris.In1952,he

investigatedtheconnectednessofsentences,hisstudywasnamedas:discourseanalysis.

Morerecently,Gale(2010)revealsthatdiscourseanalysisisabroadterm usedtoanalyze

writtenandspokentextofpeople’sdiscourse(textandtalk)ineverydaysocialcontextAs

wellasforWalsh(2013:23)whoconsidersdiscourseanalysisasunumbrellaterm for

analyzingstretchesofspokenandwrittenlanguageincontext.
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1.5.2.DefinitionofClassroom Discourse

Amongdifferenttypesofdiscourse,classroom discourse(CD)isaspecialtype

thatoccursbetweentheteacherandstudents,andamongthestudentsinclassroom

(Nunam,1993:153).So,CDreferstoallformsdiscoursethattakeplaceintheclassroom,it

encompassesthelinguisticandnon-linguisticelementsofdiscourse,theformerincludes

the language used bythe teacherand the learners,the latterincludesparalinguistic

gestures,prosody,andsilence,allofwhichareintegralpartsofthediscourse.Aswellas

(Behnam &Pouriran2009:118)states:

“Researchersandlanguageteachersfocusonclassroom discourse
inordertoknowwhatactuallyhappensintheclassroom thatreally
matters,thatmakes a difference to the learner’s progress in
languageacquisition.”

So,researchersandlanguageteachersshouldknow whathappensinclassroom

whenstudentsacquiretheirlanguage.

1.5.3.PatternsofClassroom Discourse

Theinteractionbetweenteacherandlearnersinsideclassroom includesdifferent

patterns.Accordingto(Chang,1999),discoursecanbedividedintofourstructuresas

follow:1.IRF (Initiation-Response-Feedback),2.Instruction,3.Proping Questions,4.

Argumentation.

a-IRF:IRFmayhaveatraditionalpatternofdiscourse,whentheteacherasksaquestion,

thestudentanswersandtheteacherevaluates.Theteachercontinuestoaskanother

questionandsothesequencecontinues.Asstatedby(Richard,1992:52):“Inthistypical

three-partstructure,the teacherinitiate a question in orderto check a student’s

knowledge,student’sresponses,andthestudent’sresponseisevaluatedwithfeedback

from theteacher.”Thestudent’sanswersareusuallybriefandstudentsareconcerned

aboutgivingcorrectanswersthatareexpectedbytheteacher.Themainroleoftheteacher

isaskingquestions,butonlyafewstudentsareactivelyinvolved.

b-Instruction:Anothertypeofdiscourseisgiving instructions.Theteachergives

directiveorinformativestatements.Thestudentsdonotanswerverbally;however,they

understandthestatementsasinstructionbyfollowingthem physically.
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c-ProbingQuestion:Theprobingquestionisanotherdiscoursestructure.Theteacher

askReferentialquestionsandthestudentsareencouragedtogivelongeranswersthrough

theirthinking.Theiranswersmaychallengetheteacher’sposition.However,evaluation

doesnotcomeimmediatelyafterthestudent’sresponses.

D-Argumentation:Argumentation can be regarded as probing questions where the

teacherinvolvesthestudentsinachallengingsituationinordertomakethem tojustify

theirreasons.Thequestionsaskedarecommonlyreferentialquestions,whichtrytoelicit

predictions,explanations,andclarificationfrom thestudents.Theargumentationmaybein

questionorstatementforms.

1.6. Communication

Communicationisanoutwardextensionofthought.Ithelpsintheprocessof

arrangingthroughlinkingoneideatoanother.Communicationincludesbothverbal(thatis

languageinwrittenandspokenform)andnon-verbal(thatislanguageinconversational

symbolsandwaysofrepresentationthroughdrawinganddiagrams)forms.(Dutt2008:28)

expressesthatcommunicationistheoutcomeofcorrectuseofvoiceandbodylanguage,

understandingthesituationandthepeopleinvolvedinit,understandingthemessage

communicatedandgivingappropriateresponsetoit.

Intheotherhand,(Hargie,1992)definescommunicationasthescientificstudyof

theproduction,processing,andeffectsofsignalandsymbolsystemsusedbyhumanto

sendandreceivemessages.Itmeansthatthecompleteprocessofcommunication

involvesasystematicandcontinuousprocessoftelling,listening,andunderstanding.

1.6.1.CommunicativeCompetence

Communicativecompetence(CC)canbedefinedastheabilitytouselanguage,or

astocommunicateinculturally-manner,inorderto,makemeaningandaccomplishsocial

taskswithefficacyandfluencythroughextendedinteractions.Itisthataspectofour

competencethatenablesustoconveyandinterpretmessagesandtonegotiatemeanings,it

wascoinedbylinguistDellHymns1972,hedefinesitasinherentgrammaticalcompetence,

andtheabilitytousethisgrammaticalcompetenceinavarietyofcommunicativesituations.

AlsohedefinesCCas“[…]whatapersonneedstoknow inordertocommunicate
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effectivelyin culturallysignificantsituations.”Dell(Hymns1974:75).

CCistheknowledgeofwhentospeakandwhattotalkabout,accordingtoHall

(2002:105),communicativecompetenceis:“boththeknowledgeandabilitythatindividuals

needtounderstandanduselinguisticrecoursesinwaysthatarestructurallywellformed,

sociallyandcontextually.”ItmeansCCisusedtorefertowhataspeakerknowsinorderto

communicateeffectivelyinappropriatecontexts.CanaleandSwain(1980:27),takesupthe

notionofCCanddistinguishesfouraspectsofit:

a-GrammaticalCompetence:

Grammar has its own role to deliver meaning or messages within the

communication;itincludes knowledge ofphonology,orthography,vocabulary,word

formation,sentenceformation,andlinguisticsemantics.Apersonlearnsfrom ateacher

thatinordertospeakproperlyandtohavemeaningfulsentence,onemusthaveanounand

averb to havecompletethought/sentence.Grammaticalcompetenceasdefined by

Chomeskywouldincludephonologicalcompetence.Examples:LearnersofFrenchneedto

learntounderstandthedifferenttimereferencesofsetsofwords,andtobeabletomake

appropriatereferencewhenspeakingorwriting.Therefore,learningprocessinvolvingthe

grammaticalruleswillenablethelearnerstohavesuchdevicetocorrecttheirmistakes.

b-SociolinguisticCompetence:

SociolinguisticCompetenceisconcernedwithsuchthingsastheabilitytouselanguage

appropriatelyandtotakeaccountofone’sinterlocutorbyvaryingthetypeofspeechused.

Itisalsoconcernedwiththewayweinfermeanings,ormoreoften,whenhavetoworkout

theconnectionbetweentwoutterances.

Hymes(1973:02)states:

“Beingcommunicativelycompetentinalanguageinvolvesmorethan
simplybeingabletoconstructanddecodegrammaticalsentences.
Butalso includes being able to use language appropriately in
conversationswhichtakesaccountofwhoissaying,what,towhom.”

Moreover,sociolinguisticcompetenceistheabilitytobehavelinguisticallyinvarious

contextsusingdifferentstyles,registersorevenlanguage,dialectswiththeaim of



LiteratureReview

23

accommodationtotheinterlocutors,i.e.convergenceforclosersocialrelationship,the

knowledgeofsocio-culturalrulesoflanguageand rulesofdiscourse.

c-StrategicCompetence

StrategicCompetenceistheknowledgeofhow toovercomeproblemswhenfacedwith

difficultiesin communication;itismadeup ofverbaland non-verbalcommunication

strategiesthatmaybecalledintoactiontocompensateforbreakdownsincommunication

duetoperformancevariablesortoinsufficientgrammaticalcompetence.Assaidby(Yule

&Torane,1989:103):

“The third majorcomponentofcommunicative competence is

strategiccompetence,insimpletermstheabilitytosuccessfullyget

one’smessageacrosstheinvestigationofstrategiccompetenceis

verymuchtiedtotheuseofcommunicativestrategieswhichenable

languageusersorganizetheirutteranceaseffectiveaspossibleto

gettheirmessagesacrosstoparticularlisteners.”

StrategicCompetenceincludesstrategiesrelevanttolanguagelearning,language

processingandlanguageproduction.

d-DiscourseCompetence

Discoursecompetenceisrelatedtothelearner’smasteryofunderstandingand

producingtextsinthemodesoflistening,speaking,readingandwriting.Assaidby(Kaplan

&Knutson,1993:167):“discoursecompetencegenerallymeanstheabilitytounderstand

andproduceextendedspeechandwrittenfeatures,whichassistsconnectednessand

cohesionindifferentspokenandwrittentexts/genres.”Moreover,discoursecompetence

canbeseenastheabilitytounderstand,createanddevelopformsofthelanguagethatare

longerthansentences(stories,conversations,letters…)withtheappropriatecohesion,

coherenceandrhetoricalorganizationtocombineideas,inotherwords,theabilityofthe

user/learnertoarrangesentencesinsequencesoastoproducecoherentstretchesof

language.

Richard (2008),states thatthe learnerwillassess theirsuccess in language

learningespeciallyhow effectivetheyusethelanguagebylookingathow theyimproved
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theirspeakingskill.

Inshort,CanalandSwaindividedCCintofourcompetences:

a.Grammatical/linguisticcompetence,whichincludesknowledgeofthelexicon,syntax

andsemantics(masteryoflanguagecodes).

Grammatical
competence

Discourse
competence

Sociolinguistic
competence

Strategic
competence

Lexis

Syntax

RigisterandDialect

Morphology

Cohesion

Rhethoricalorganization

Culturalreferences
Andfiguresofspeech

phonology

Naturalness

Figure1.2ModelofCommunicativeCompetencebyCanale,M.,
andSwain,M.(1980).Theoreticalbasesofcom-municative
approachestosecondlanguageteachingandtesting.
Applied linguistics, 1(1), 1-47.
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b.Sociolinguisticcompetence,concernedwiththeappropriatenessofcommunication

dependingonthecontextincludingtheparticipantsandtherulesforinteraction.

c.Strategiccompetence,asetofstrategiesdevisedforeffectivecommunicationandput

intousewhencommunicationbreaksdown(grammaticalandsociolinguisticstrategies).

d.Discourse competence,which is concerned with the cohesion and coherence of

utterances/sentences.

1.7.TheEffectofCodeSwitchingonCommunicationinEFLClassroom

Englishlanguagelearnerslearnbestwhentheirneedsmeet.CSisoneofthekey

linguisticissueswhichhavebeenaddressedbyresearchersandspecialistsinthefieldof

TeachingEnglishasaForeignLanguage(TEFL),andSecondLanguageAcquisition.CS

occurswhentheteacherorstudentschangefrom theforeignlanguagetomothertongueor

nativelanguage(L1)ofthemajorityofstudentsintheclassroom.Inreality,bothteachers

andstudentsperform CSeventatthehighestlevelofeducationforvariousneedsand

objectives.

Inthe1980s,codeswitchingreceivedattentionasaspecificphenomenonand

strategyofbetterForeignLanguageLearning,sincethattime,therehasbeenadebate

whetheritishelpfulorembedding.Codeswitchinginthecontextofforeignlanguage

classroom referstothealternatinguseofthe(L1)andthe(L2)providingameanof

communicationbetweenlanguageteachersandlearners.Accordingto(Tarone,1981:288),

CSisastrategytoachievecommunicationgoals,andforhim thisphenomenonisusedto

negotiateanagreementormeaningbetweentwointerlocutors.

Somescholarslike(Brown&Richard,2000),arguethatCScanhelpandencourage

peerdiscussion to maximize (L2)meaning comprehension,in addition,using code

switchinghasbeenfoundsmoothlytransmitandcommunicatelessonscontent,andto

developlanguageskillssuchassolvingproblemsandlanguageanalysis.Inaddition,andin

supportingtheideathatcodeswitchingisbeneficialinEFLclassroom (Skiba1997)claims

thattheuseofcodeswitchingsomehowbuildsabridgefrom knowntounknown,andmay

beconsideredasanimportantelementinlanguageteachingandlearning.

Whereas,some researchers disagree with the idea thatcode switching is

communicativestrategy,as(Chaudron,1998)whoarguestheTargetLanguage(TL)should
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betaughtexclusively,andteachersmustteachpureforeignlanguage,soitisnecessaryfor

learnerstograspthemeaningofeverythingsaidtothem byteachers,andthatcode

switchinghasnegativeeffectwhenpracticingthelanguagelearningprocess.Moreover,

(Wong-Fillmore,1985)statesthatlearnerswhoareusedtohearingtheirteacherusethe(L1)

tendtoignorethe(TL),andtherefore,theydonotfullybenefitfrom valuable(TL)input.

Accordingtotheaboveviewpoints,wecansaythatcodeswitchinginclassroom mightnot

bealwaysadeficiencyinlearningalanguage,butitisratherahelpfulstrategyininteraction

betweenbothstudentsandteachers,inorderotomakethemeaningclearerandmore

comprehensible,andmayalsohelptoovercomesomecommunicationdeficiencies.

1.8. Conclusion

ThischapterhasdealtwiththeliteraturereviewaboutCSandClassroom discourse.

Italsobroughtattentiontosomeresearchers’pointsofviewonthephenomenonofCSasa

fruitfultoolused in learning EFL.The nextchapterwillbe devoted to the research

methodologyanddesignconcerningresearchobjectiveanddatacollectioninstruments.



ChaoterTwo ResearchDesignAnd
Methodology

ChapterTwo:
ResearchDesign

and
Methodology



ChapterTwo ResearchDesignand
Methodology

18

2 . 1 . I n t r o d u c t i o n

Thischaptergivesanoutlineofresearchmethodsthatwerefollowedinthe

studyaswellastheobjectivebehindconductingit.Itprovidesinformationonthe

participants,wereandhowtheyweresampled.Italsodescribestheresearchdesign

thatwaschosenforthepurposeofthisstudyandthereasonforthischoice.

Furthermore,itdiscussesthemethodsusedtoanalyzethedataincludingmixed

methodencompassingqualitativeandquantitativemethods.Lastly,theprocedure

forcollectingdataisthroughclassroom observation,questionnaireandinterview

whicharedescribed indetailsinorderto gatherasmuchdatato answerthe

questionsofthestudyunderinvestigation.

2.2. ResearchObjective

Ingeneral,researchobjectivesdescribewhatweexpecttoachievebyproject.

Itmaybelinkedtoahypothesis.ThepresentstudyinvestigatestheuseofCSasa

communicativetoolinEFLclassroom.Takingintoconsiderationtheimportanceof

CSinEFLclassroom,ourstudyseekstodigoutthereasonsbehindthealternationof

languagesamongEFLpupilsandteachersinHadjBouzianeAbdelkadderSecondary

School.Furthermore,itattemptstodevelopafullunderstandingofCSimplemented

by EFL pupils and teachers,and theirperceptions and attitudes toward this

phenomenon.Moreimportantly,theobjectiveofthisstudyistofindoutwhetherthe

useofCShelpspupilsandteacherstokeeptheflow ofcommunicationinEFL

classroom.Itseeksalsotoknow whetheritisimportanttoenhancethepupils’

acquisitionoftheEnglishlanguage.

2.3. DescriptionoftheStudy

Thetablebelowdescribestheprocessofdatagathering.Itshowstheperiod

ofdatacollectionaswellasthenumberoftheparticipantsinvolvedinthisstudy.

Furthermore,itdescribesthedatacollectioninstruments.Questionnaireinvolved

pupils,interviewinvolvedteachersandclassroom observationinvolvedbothteacher

andpupils.
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Table
2.1

DescriptionoftheStudy

2.4. SamplePopulation

Researchparticipantsaregenerallyselectedbecausetheyareabletoprovide

richdescriptionoftheirexperiencesandarewillingtoarticulatetheirexperiences.

Therebyprovidinginformationthatisrichandwhichbeabletochallengeandenrich

theresearcher’sunderstanding.Aswellas(Brink1996)whoclaimsthatpurposive

samplingrequiresselectingparticipantswhoareacknowledgeableabouttheissuein

questionbecauseoftheirsheerinvolvementandexperienceofthesituation.

ThefirstgroupofinformantswasfortyfiveEFLpupilsatthethirdyearof

Periodof
Data
Collection

Participants Numberof
Participants
Involved

DataCollection
Instruments

From
February
toMarch

Students

45

Questionnaire(20min)

Classroom Observation
(2hours)

Teachers
15

Interview(20min)
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Literaturestream atHadjBouzianeAbdelkaderanurbansecondaryschoollocatedin

Oulhassa(asmalltowninAinTemouchent).30femaleand15malefilledthe

questionnairetogatherasmuchdatatosupportthestudyoftheuseofcode

switchinginEFLclassroom asameansofcommunication.Thesepupilsdealtwith

FrenchandArabicfrom theprimaryschooltothesecondaryschool.Theydealtalso

withEnglishfrom theirfirstyearinthemiddleschooluntilnow,whichmeansthat

thesepupilsusemultiplelanguageseitherintheirdailylifeorintheclassroom.

Whereas,thesecondgroupofinformantstowhom theinterview wascarriedout

were15EFLteachers9femaleand6malefrom differentsecondaryschoolsinAin

Temouchent.

2.5. DescriptionofMethodandResearchDesign

Researchdesignandmethodologycanbedefinedastheplanandstructure

ofenquiryformulatedinordertoobtainanswerstoresearchquestions.Therefore,

researchdesignandmethodologyhasbeendevelopedbyresearchersverycarefully

asitformsthefoundationfortheentireresearchprocess.Theinformationobtained

through research design is an answerto the research questions.Therefore,it

providesthemostvalid,accurateanswersaspossibletoresearchquestions.

Moreover,designingastudyhelpsresearcherstoplanandimplementthe

studyinawaythatwillhelpthem obtaintheintendedresults.Researchdesign

increasesthechancesofobtaininginformationthatcouldbeassociatedwithreal

situation.Inotherwords,theresearchdesignarticulateswhatdataisrequired,what

methodsaregoingtobeusedtocollectandanalyzethisdata,andhowallofthisis

goingtoansweryourresearchquestion.

Theobjectivebehindthisstudyistoinvestigatetheuseofcodeswitching

amongEFLpupilsthethirdyearliterarystream atsecondaryschool,asmeansof

keepingflow ofcommunication.Inordertoachievethisaim,adescriptivemethod

encompassingmixedmethodpermitstobroaderunderstandingbyincorporating

both quantitative and qualitative research,orto use one approach to better

understand,explain,orbuildontheresultfrom theotherapproach.

Descriptiveresearchdescribesdataandcharacteristicsaboutthepopulation

orphenomenonbeingstudied.Descriptiveresearchreliesonobservationasameans

ofcollectingdata.Itattemptstoexaminesituationinordertoestablishwhatisthe
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normal,whatcanbepredictedtohappenagainunderthesamecircumstances.

Observationarewrittendownorrecordedinsomewayinordertobesubsequently

analyzeddependsonhumanobservationandresponses.Themainobjectiveof

descriptiveisdescribingthestateofaffairsasitprevailsatthetimeofstudy.The

mostdistinguishingfeaturesofthismethod,isthattheresearcherhasnocontrolof

variables.He/shehasonlytoreportwhatishappeningorwhathappened.

Inordertoconductthisresearch,aMixedMethodisadopted.Inmixed

methodtheresearchermixesorcombinesqualitativeandquantitativetechniques,

methods,approaches,conceptsorlanguage,intoasimplestudyorasetofrelated

studies.

Mixedmethodfocusesoncollecting,analyzing,andmixingbothquantitative

andqualitativedatainasinglestudyorseriesofstudies.Mixedmethodprovides

strengthsthatoffsettheweaknessesofbothquantitativeandqualitativeresearch.

Furthermoreitcanleadtonew insightsandmodesofanalysisthatareunlikelyto

occurifonemethodisusedalone.Therefore,iftheresearcher’sconclusionis

supportedbydatafrom multiplesources,thenthestudycanbeconfidentofits

validity.

Accordingto(Tuckman,1998),inqualitativeresearch,theresearcheristhe

keyinstrumentofdatacollection.Toolsincludeopenendedinterviews,fillednotes,

orjournaldiaries.Qualitativeresearchisparticularlysignificantinthecontextof

behavioralsciences,whichaim atdiscoveringtheunderlyingmotivesofhuman

behavior.Suchresearchhelpstoanalyzethevariousfactorsthatmotivatehuman

beingstobehaveinacertainmanner.Besides,itcontributestoanunderstandingof

whatmakesindividualslikeordislikeaparticularthing.

In contrast,quantitative research isdefined byPerry(2005:75)asitis

“characterizedbytheuseofnumberstorepresentitsdata…whichfrequentlyuses

samplestrategiesforgeneralizingfindingstolargerpopulations.”Thefocusof

quantitativeresearchisobjectivemeasuresratherthansubjectiveexperience.This

methodologyprovidesgreaterdistancebetweenthedataandresearcherthanin

qualitativestudies.

Quantitativeresearchisconcernedwiththecollectionandanalysisofdatain

numericform,qualitativeresearch,ontheotherhand,isconcernedwithcollecting
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andanalyzinginformationasmanyforms,chieflynonnumeric,aspossible.Ittends

tofocusonexploringinasmuchdetailaspossible.Andthatisclaimedby(Bestand

Khan,1989:89-90)asfollow:

“Quantitativeresearchconsistsofthosestudiesinwhichthe
data concerned can be analyzed in terms of numbers
…Researchcanalsobequalitative,thatis,itcandescribe

events,personswithouttheuseofnumericaldata…Bothtypes
ofresearcharevalidanduseful,…itispossibleforasingle
investigationtousebothmethods”

Inthissense,ourresearchusesqualitativeandquantitativeapproachesin

combinationandthatprovidesabetterunderstandingofresearchproblemsthan

eitherapproachalone.

2.6. DataCollectionInstruments

Researchinstrumentisatoolusedtocollectdata.Aninstrumentisatool

designedtomeasureknowledgeattitudeandskills.JakobsonandRydden(2010)

arguethattheuseofseveralmeansofinformationgatheringhelptogetasmuch

informationaspossibleandtomakeagoodbasefordiscussion.Forthem,using

differenttypesofproceduresforcollectingdataandobtainingthatinformation

throughdifferentsources(learners,teachers…etc)canaugmentthevalidityand

reliabilityofthedataandtheirinterpretation.Thus,tomakegoodbasefordiscussion

we used two means of information gathering:quantitative which includes

questionnaire,andqualitativewhichisaboutclassroom observationandinterview.

Questionnaire involved students,teachers involved interview and Classroom

Observationinvolvedstudentsandteachers.

2.6.1.pupil’sQuestionnaire
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In this research paper,a questionnaire has been used as a research

instrumentforcollecting data.A questionnaire is a research instrumentwhich

consistsofanumberofquestions.Itreferstoaseriesofquestionstobeaddressed

(oranswered)byrespondentsforaspecificacademicorcommercialpurpose.It

includesthreetypesofquestions:close,open,andmultiplechoicequestions.Itisa

toolofgatheringinformationfrom theinformants.Itistheeasiestsinceittakeafew

timetobeanswered.Moreover,itisadocumentcontainingquestionsandother

typesofitemsdesignedtosolicitinformationappropriatetoanalysis.

(Dornyei2003:09)states:“byadministeringaquestionnairetoagroupof

people,onecancollectahugeamountofinformationinlessthanonehour.”

Besides,questionnaire id defined as a method ofgathering information from

respondents about attitudes,knowledge,beliefs,and feelings. Furthermore,

questionnaireisaveryusefulinstrumentforthecollectionofinformation,andcanbe

administeredintheabsenceoftheresearcher.

Whilepreparingthequestionnaireforthesurvey,ithaskeptinmindthatthe

focus of the questionnaire should be toward the research problem under

investigation.Moreover,itis designed to getpersonalinformation aboutthe

participantsthemselvesandtheiropinionsaboutthephenomenonofCSandsome

information concern the language used EFL classroom. Questionnaire was

distributedtobothpupilsandteachers,sothattogetmoreinformationaboutthe

subjectofstudy.

The questionnaire was administered to the pupils ofthe third yearof

LiteratureStream,afterabriefintroductorytalkinwhichtheprocedurewasexplained

tothem.Theytookbetween15and20minutestocompletethequestionnaire.The

questionnaireattemptstoincludethelearner’sperspectivesandperceptiontoward

CSasatooltowhichtheyexpresstheirideaswhenlearningEnglish.

The questionnaire contains ten questions,two open,two close and six

multiplechoicequestions.Thefirstquestionisdesignedtoprovidebackground

information aboutthe participants,which is gender.Questions 2-7 aimed at

collectingdataaboutthelearningreasonsbehindmixinglanguagesinsideclassroom,

also aboutcases where students alternate languages.Whereas,the lasttwo

questionswereclosequestions,theparticipantswereaskedabouttheiropinions



ChapterTwo ResearchDesignand
Methodology

24

whethermixinglanguagesinsideclassroom affecttheEnglishlanguageproficiency.

2.6.2.Classroom Observation

Classroom observationhasbeenusedasainstrumentinthestudyofmany

aspectsoflanguageteachingactivities.Learnerbehaviorcanbestudiedandwhat

strategieslearnerscanapply.Teacher’sbehaviorcanberecorded,tofindoutwhich

strategies are used forerrorcorrection and which questioning techniques are

focusedonbyteachers.Classroom observationaccordingto(Burns1999),isa

preplanned research toolwhich is carried outpurposefully to serve research

questionsandobjectives.Whenusingthismethodtheresearcherobservesthe

classroom interactionandevents,astheyactuallyoccur.Classroom observationis

thepurposefulexaminationofteachingandlearningeventsthroughthesystematic

processesofdatacollectionandanalysis.

Itisalsodefinedasaprocessbywhichtheobserversitsinoneormore

classroom sessions,recordstheinstructor’steachingpracticesandpupil’sactions,

andthenmeetswiththeinstructortodiscusstheobservation.(Flick2006:219)also

contendsthatobservation:“isan attemptto observeeventsastheynaturally

occurs.”Therefore,itisa meansofundertaking research into whatoccursin

classroomsbyattemptingsystematicallytoobserveandkeeprecordsofclassroom

events.

Aswellas(Johnson1994:54)qualifiesthedefinitionofobservationfurther

asamethodmainlyusedtorecordbehaviorandhesays:

“Insocialresearch,observationisgenerallyusedtorecord
behavior.Inmaybeemployedasaprimarymethodofdata
collectiontoprovideanaccuratedescriptionofasituation,to
gathersupplementarydatawhichmayqualifyorhelpinterpret
othersourcesofdata,oritmaybeusedinanexploratoryway,
togaininsightwhichcanbetestedbyothertechniques.”

Moreimportantly,observationenablestheresearchertocombineitwith

questionnairetocollectdata.Onthewhole,inordertocarryoutobservationthe

observerneeds to determine the setting,then he should identify whatto be

documented.Next,heinquirestogainaninitialgeneralpresentationofthefield,after

that,theresearchermightattempttoconductfocusedandselectedobservations

whicharerelevanttotheresearchobjectiveandquestions.Theuseofobservation
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provides researchers with the opportunityto gatherinformation from naturally

occurringsocialsituations.

Inthemain,observationcantakeplacethroughtwomethods:participantand

non-participant.Inthisresearchweusednonparticipantobservationinwhichthe

observeronlywatchesandrecordstheclassroom activitieswithoutanyinvolvement.

Insideclassroom theobservermustpayparticularattentiontodetailsinorderto

recordthem objectivelywithoutpersonalbias.Anessentialpointintheobservational

processistheamountoftimespentonobservation.Mainlyitisclearthatthemore

timespentobserving,thebetterandreliableinformationcanbeobtained.

Forthisstudywemanagedtogetholdofoneclassofthethirdyearof

literaturestream toparticipateintheobservation.First,weintroducedourselvesand

oursubjecttotheteacherandinform him thattheobservationispartofstudynotan

evaluation.Then,wefocusedontheclassroom,pupils’andteacher’sactivitiesand

behavior.Theclassroom observationwasemployedtoexplorethepracticaluseof

CSduringlearningEFL.Thistechniqueofobservationwassimplersinceitwasdirect

meansofrecordingwhatweobservedandallwhatwasneedednotebookandpencil.

Theobservationtooktwohours.Wecontinuedtillgotpointsneeded.

2.6.3.Teacher’sInterview

Aftercompletingtheobservationandthequestionnairethestudyfocusedon

interviewingteacherssoastogetdataandinformationthatwouldhelpustoreach

theaim behindourinvestigation.(Brown1990:118)contendsthat:“interviewsarea

popularand widelyused meansofcollecting qualitativedata.”Theresearcher

through interview gets firsthand information directlyfrom some knowledgeable

informants.Theresearchercannotobservetheinformant’sfeelingsandthinking,so

thattheinterviewingisakeyto understandwhatandhow peoplereceiveand

interprettheworldaroundthem.(Grifee,2012:159)adds:“Interviewisaresearch

tool;aninterviewhasstructure,purposeandform andcanbedefinedasaperson

to person structured conversation forthepurposeoffinding and /orcreating

meaningfuldatawhichhastobecollected,analyzedandvalidated.”Interviewsare

valuable tools forcollecting data in qualitative research.Interview allows the
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researcherinteractwiththeparticipantsandtoobservenon-verbalcuesduringthe

interviewprocess.

Furthermore,(Flick2006:160)claimsthatthepurposeofinterview “isto

revealexistingknowledgeinawaythatcanbeexpressedintheform ofanswers

andsobecomeaccessibletointerpretation.”Throughchoosinginterviewsasa

methodofdatacollection,theresearcherhopedtogainadeeperunderstandingof

theparticipant’sconstructionsthroughdialogue,andthroughthelanguagetheyuse

inconstructingthedifferentdiscourses.Theinterviewmethodallowstheresearcher

toseekclarifyandprobefordeeperunderstanding.Asaresultthereportingand

analysisofdataisreflectiveoftheviewsoftheparticipants.

Inthisstudyweemployedastructuredinterview inwhichallquestionsare

preparedinadvanced.Structuredopenendedinterview asamethodwasaset

patternsofquestionsareworkedoutpriortotheinterview andthenaskedina

preciseorder.Itisperhapsthecommonestmethodingatheringqualitativedata.

Questions in structured interview can be open-ended orclosed-ended.Before

conductingastructuredinterview,we usedaface-to-facemethodofinterview.In

ordertofindteacherswhowerewillingtoparticipateintheinterview,wevisited

differentsecondaryschoolsin Ain Temouchentand askthem in person.Each

teachergavetheimpressionsthattheyreallywanttoparticipate.Astructuredopen

endedinterviewwasusedtogatherfurtherinformationregardingteacher’sattitudes

towardCSinEFLclassroom.

The interview carried outconcerns 15 teachers ofdifferentsecondary

schools,11femalesand4males.Theteacherswereinformedthatthepurposeof

thepresentstudywastofindoutwhethertheuseofCSisbeneficialasatoolof

communicationinEFLclassroom.Theinterview containstenquestionschosen

carefullyandthatarerelevanttothetopicunderinvestigation,threemultiplechoice,

fouropen,andsixclosedquestions.Teachersarerequiredtoanswerbypickingup

theappropriateanswerfrom aseriesofchoices.Whereassomequestionsneedto

beansweredwiththeparticipant’sownwordsinordertogivetheiropinionsorto

explaintheirchoices.

Thefirsttwoquestionswerepersonalquestionsaboutgenderandyearsof

experienceinteachingEFL.Therestwereaboutthereasonwhyteacherscode
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switchintheclassroom,towhatextenttheycodeswitchandwhattheirattitude

towardtheuseofCSintheclassroom is.Theinterview tookbetween15and20

minutesforeachteacher.Answerswererecordedusingapenandpaper.

2.7. Conclusion

Thepresentchapterbeginswithanintroductionthendescribestheresearch

designemployedinthisstudy.Participantsarealsoincludedbeforediscussingthe

methodologyusedtoconductthisresearch.Forthisstudyqualitativeandquantitative

methodsarechoseninwhichclassroom observationisdone,questionnaireisfilledby

studentsandinterviewiscarriedoutwithteachers.Thefollowingchapterinvestigates

CSinAlgerianEFLcontext.Thus,itisconcernedwithdataanalysisandinterpretation

oftheresultsobtainedthroughdifferentresearchinstrumentstoknowteachers’and

pupils’perspectivesabouttheuseofCSinEFLclassroom.Thefindingsofthestudy

willeitherproveorrejecttheresearchhypotheses.
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3.1. Introduction

Thepreviouschapterdealtwiththeresearchmethodanddesign.Itwasconcerned

withparticipantsandmultipleresearchinstrumentsusedtoconductthisstudy.The

followingchapterisimportantsinceitdealswiththeanalysisofdatathatwerecollected,

throughsimplepercentagecalculationsoastoshowthefrequencies.Itisfollowedbythe

discussionofresults.Moreover,itcoverssomerecommendationsandsuggestionsfor

furtherresearchtakingintoconsiderationallteachers’andpupils’pointsofview.

3 . 2 D a t a A n a l y s i s

Thispartofstudyistheanalysisofdatagatheredfrom pupils’questionnaire,

teachers’interviewandclassroom observation.Itincludesthen,presentfindingsfollowed

b y th e s u m m a ry o f th e m a in re s u lts .

3.2.1.Classroom Observation

ForthisstudywemanagedtogetholdoneEFLClassroom inasecondaryschoolin

Oulhaça,asmalltowninAinTemouchent.ItisnamedHadjBouzianeAbdelkader.The

numberoftheparticipatingpupilswas45studentsofthethirdyearsofliteraturestream.

Theywere35girlsand15boysinadditiontotheirteacher.Theobservationwasheldin

Wednesday,February20th2019.Itlastedtwohoursfrom 13:30to15:30.Theteachergave

theirpupilsabreakoffiveminutes,duringthistimewetalkedtotheteacheraboutthe

thingsthatwehaverecorded.

Beforeweenteredtheclassroom,webrieflyintroducedourtopicunderinvestigation

totheteacher.Theteacherontheotherhand,gaveusanideaabouttheprocedurethathe

wasgoingtofollowinhislecture.Afterenteringtheclassroom wehadasitinthebackso

astocatcheasilywhathappenedwithoutdisturbingthepupils.Itwasclearthatpupils

haveagoodrelationshipwiththeirteacher.Hekeptsmilingandtellingjokesfrom timeto

time.PupilsseemedtolikelearningEnglishsincetheywereengagedallthetime.The

majorityofthem wereparticipatingduringthelecture.

Theteacherpresentedtwolessons.Thefirstlessonwasatextfrom thesequenceof

Listen and Consider,itwas titled: The SolarSystem.Then,itwas followed bya

continuationofthepreviousgrammarcoursewhichwastitled:Theconditionals.Three
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materialswereusedinclassroom:thescholarbookofEnglish,students’copybooksand

notebooksandthewhiteboard.Whenobserving,wetriedtofocusonthepointsthatlead

ustoanswerthequestionsofthestudyforward.Thesewere,observingwhenpupilscode-

switch,whenteachercode-switch,andwhatteacher’sandpupils’attitudesaretowardthis

phenomenon.ThenumberofCSfoundduringtheobservationwas56.

ThefirstnotetakenintoconsiderationwastypesofCSproducedbytheteacherand

hispupilsduringthetwolectures,eitherinlessonandnon-lessoncases.Thetablebelow

showsfrequenciesandtheirpercentagesoftypesofCSused.

Table3.1TypesofCSoccurredinClassroom

TheanalysisshowsthatthepupilsandtheteacheremployedallthreetypesofCS

duringtheEnglishlesson,butthefrequencyofemployingeachofthem wasdifferent.The

tableaboveclearlyillustratesthefrequencyofeachtypeofCSemployed.Thefrequency

ofCSwashighastherewasatleastoneinstanceofCSineveryconversation.Inter-

sententialCSwasthemostfrequenttyperecordedinthedataanalyzedwith66%.Intra-

sententialCS wasthesecond with 25%.Whereas,thetag-switching wastheleast

frequentwithonly9%.Theexamplesbelow havebeentakenfrom theteacher’sandthe

pupils’speechintheclassroom.

Intra-sententialCS

 Pourexprimerleconditionneltypezero,onécritboththefirstandthesecond

verbsauprésent.

 Mafhamtchbien,whataboutyou?Fhamti?

 Jen’aipasencorecorrégéletestbecausej’aiétévraimentoccupé,soyouwill

seeyourmarkslasemaineprochaineالله اشء نا

Inter-sententialCS

 Onvaslired’abordletext,thenwewillexplaindifficultwords.

 Sir,wouldyoumindrepeatingplease?j’airiencompris.

Types Frequency Percentage
Inter-sententialCS 37 66%
Intra-sententialCS 14 25%
Tag-switching 5 9%
Total 56 100%
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 Dartilkhademali3tahalna,theteacherischeckingitnow.

TagSwitching

 Thisisclear,n’estcepas?

 3adnafaraghmanba3d,right?

 Bon,letstartwithreadingthetext.

ThesecondimportantpointrecordedinthenotebookwasthenatureofCS

occurredintheclassroom.ItisclearlyillustratedinthefollowingtablewhetherCSappears

mostinpupil-pupiltalkorinpupil-teachertalk.

Table3.2NatureofCSOccurredinClassroom

According to the data shown in the table above,itis found thatthe large

occurrenceofCSappearedmostinstudent-teachertalkwhichmakes71% ofthetotal

switches.Whereas,student-studentswitcheshavelessoccurrencewhichmakesonly29%

ofthetotalnumberofswitches.Itisnoticedfrom theanalysisthatstudentsusedCSwith

boththeirteacherandtheirpeers.Themostfrequentcaseispupil-teacherCS.This

indicatesthatstudentsfeelfreeandcomfortablewhentheyusemultiplelanguageswhen

interactingwiththeirteacher.Alsotheyswitchcodestoaskforclarificationortoshow

misunderstanding.

Anothersignificantpointisthelanguagesalternatedintheclassroom.Thetable

belowdemonstratestowhichlanguagesparticipantsswitchmost,toFrench,toArabicor

tobothofthem.

Table3.3LanguageAlternationinEFLClassroom

Items Frequency Percentage
pupil-teacherCS 40 71%
pupil-studentCS 16 29%
Total 56 100%

Options Frequency Percentage

English-Frenchswitching 30 54%

English-Arabicswitching 24 42%

English-French-Arabic 2 4%

Total 56 100%
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Aswasrecordedduringtheobservation,andaccordingtotheinformationwrittenin

thetable,itisclearthatmostofteachersandpupilsswitchedfrom EnglishtoFrench

making56% ofthetotalnumberofswitches.English-Arabicswitchingwasthesecond

frequentmaking24%.Whereas,English-French-Arabicwastheleastfrequentappearing

onlyintocasesandmaking4% ofthetotalnumber.Asanalyzedabove,itisclearthat

pupilsandteachersmastermorethanonelanguage.Moreover,theyswitchmorefrom

EnglishtoFrenchandthatmaybeduetotheFrenchlanguageinheritedfrom theFrench

colonization.Furthermore,from the written notes,itis obvious thatstudents mix

languagestosatisfytheircommunicationneeds.Aswellastheteacherwhoswitched

codestomakeideasclearer,toconveytherightmeaningandtospeakaboutnon-related

matters.

Oneofthemostimportantthingsrecordedduringtheclassroom observationwas

situationswhereCSoccursinEFLclassroom.Thetablebelowshowsinwhichsituations

CSismoreandlessfrequent.

Table
3.4 Cases
where

StudentsandTeacherCodeSwitch

Table3.4CaseswherepupilsandTeacherCodeSwitch

Accordingtothedatapresentedinthetable,pupilsswitchedmostwhenthey

askedteachertoexplainthingstheymisunderstood.Teacherontheotherhand,mixed

languageswhenhewantedtoclarifysomethingthatstudentsdonotfullyunderstandand

thatwasofhighfrequencymaking48%.16%wasthepercentageoftheuseofCSwhen

Options Frequency Percentage

Whenmisunderstanding 24 43%

Grammaticalexplanation 9 16%

Vocabularyexplanation 10 18%

Givingrequests/orders 7 12%

Talkingaboutnon-lessonmatters 6 11%

Total 56 100%
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givinggrammaticalexplanation.Vocabularyexplanationmakes18%.Givingordersand

requestsmakes12%ofthetotal.Finally,talkingaboutnon-lessonmatterswastheless

frequentmakingonly11%ofthetotaluse.From theanalysisprovidedabove,itisobvious

thatstudentsusemultiplelanguagesasameanstoavoidmisunderstandingandtoask

forexplanation.Also,totelljokes,ortospeakaboutthingsthatarenotrelatedtothe

lectures.ItisfurtherclearthatCSisoneofthestrategiesthatwasusedamongthe

teachertogivegrammarandvocabularyexplanation.Moreover,hefindsiteasyandbetter

tomanagehisclassroom andinteractwithhisstudentsusingamixofmultiplecodes.

ThelastremarkrecordedinthenotebookwasthattheuseofEnglish-onlyinclass

wasencouraged.TheteacheraskedhispupilstospeakEnglishasmuchaspossible,and

topracticethelanguage.Asillustratedintheexamplesbellow:

 TrytospeakEnglishplease!
 SayitinEnglish!

Accordingtothesefindings,despitethefactthattheteacherusesCS,hedoesnot

fullysupporttheuseofitinhisclassroom.HeadviseshispupilstouseEnglishasmuch

aspossible.

3.2.2.Teacher’sInterview

As we mentioned before in research design and methodology,a structured

interview wasadministeredto15teachersandwascomposedof10questionschosen

carefully.Themainpurposeoftheinterviewistolookintosometeachers’generalpoints

ofviewswhetherCSishelpfulorobstructive.Also,itaimstofindoutwhentheycode-

switchandwhataretheirattitudestowardsit.Thus,thispartofthestudyprovidesthe

analysisofdatagatheredfrom teachers.

Nineoftheinterviewedteachersarefemale,whereas,sixoftheteachersaremale.

Furthermore,mostofthem havebetween10and15yearsofteachingexperience.When

weaskedtheteacherswhethertheycodeswitchwhentheyexplaincourses,93%ofthe

teacherssaidtheycodeswitchinclassroom,whereasonlyoneteachersaidhedidnotuse

CS whenheexplainedcoursestohispupils,making7% ofthetotalnumberofthe

informants.From thisanalysis,itisevidentthatCSisaphenomenonthatisinevitablein

EFLclassroom,andthatitisfrequentlyusedbyteachersduringtheirEnglishlectures.
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Questionn°4:SeekstofindoutwhetherteachersprefertomixbetweenEnglish

andFrenchorbetweenEnglishandArabic.

Figure3.1LanguagePreferencesinEFLClassroom

Thegraphabovedemonstratesthathalfoftheteachersinterviewedsaidthatthey

mixedbetweenEnglishandFrenchwithaproportionof60%.Whileonly30%ofthetotal

numberoftheteacherspreferredtomixbetweenEnglishandArabiclanguages.Wecan

noticefrom theaboveanalysisthatthemajorityofteachersprefertomixbetweenEnglish

andFrench.MaybetheyfinditeasytoclarifyideasandexplainmattersinFrench.Also,

theydonotfinditsuitabletouseArabicinEnglishclassroom.

Questionn°5:Exploresinwhichsituationteachersswitchedmost.

MostoftheinterviewedteachersrevealedthattheyswitchtoFrenchortoArabic

whentheirstudentsmisunderstanddifficultconceptsasclaimedinthisstatementbyone

oftheteachers:“ofcourseIuseFrenchwhenIwantmypupilstounderstandmemoretillI

am convincedthattheyhaveunderstood.Iknowthatmaybetheyhavenotwrittendown

theconcepts,butatleasttheyhaveunderstoodit.”Moreover,threeoftheinterviewed

teachersclaimedthattheyusedCSwhentheyexplainedgrammarcoursesasstatedby

oneofthem:“actuallyIalwaysusecodeswitchingespeciallywhenIdealwithgrammar

coursesbecauseIfinditeasierandIremarkthatpupilsfollow andunderstandmorein

FrenchorArabic.”

Inaddition,fourteachersansweredthatwhentheydealwithnew vocabularies

andwhentheymanagedclassroom.OneteacherclaimedthatheusedCStoencourage

hispupilsto speakmorein classroom.Headded thatthelevelofstudentsin the
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secondaryschoolnecessitatesCSunlikeuniversitywhenpupilsareadvancedlearners.

Accordingtotheteachers’statements,CSisatoolusedtoovercometeachinglearning

difficulties,andtosavetimeinsteadofwastingitinrepeatingthesamethingsinthetarget

language.

Questionn°6:Wasdesignedtoanswerthequestionwhetherteachersallow

theirpupilstomixlanguagesbesideEnglishwhenparticipating.

Options Frequency Percentage
Yes 15 100
No 0 0%
Total 15 100%

Table3.5Teachers’opinionsonthepupils’useofCSinEFLClassroom

Readingtheresultspresentedinthetableaboveshowsthatallteacherswitha

proportionof100%allowedtheirpupilstomixotherlanguageswithEnglishwhenthey

participated.Accordingtotheaboveanalysis,allteacherssupporttheuseofCSamong

theirpupils.Therefore,studentsfinditeasytocommunicatewiththeirteachersand

peersusingmultiplelanguages.Moreover,theyfeelcomfortabletoexpressthemselves

withoutanyfear,andthus,becomemoreengagedinclassroom talk.

Questionn°7:Wasaskedtoknowtowhichlanguagespupilsprefertoswitchmost.

Figure3.2:
Students’
Language
Preferencein
EFLClassroom

Theresultsinthe

graph above, shows

that53% oftheinterviewedteachersclaimedthattheirpupilspreferredtomixbetween

EnglishandFrench.Ontheotherhand,47%oftheteacherssaidthattheirpupilsswitched

mostfrom EnglishtoArabicinEnglishclassroom.Itisclearlynoticedthatpupilsuseboth

French and Arabic in the English classroom,because it helps them to avoid

misunderstanding.Moreover,theycannotclarifytheirideasusingEnglishonly.
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Questionn°8:Whenweaskedteacherswhethertheycanmanagesituationwhen

theirpupilsusemultiplelanguages.Alltheteacherswith100%confirmedthattheycould

manageandcontrolsituationwhentheirpupilsusedmultiplelanguagesinsideclassroom.

Accordingly,theanalysisoftheobtaineddatarevealedthatteachersfounditeasyto

communicatewiththeirpupilswhentheyuseCS.Thus,pupilsbecomemotivatedto

contributeinclassroom speechwithoutbeingafraidtofacelanguagebarriers.

Question n°9:Designed to know whetherCS serves as a good means of

communicationinEFLClassroom,oritisaproblem tobesolved.

Manyteachers agreed thatCS is a good means ofcommunication in EFL

classroom butonly two teachers disagreed with this statement.Accordingly,eight

teachers among the interviewed teachers revealed that CS can be used as a

communicationstrategytofacilitatethelearningprocessandtoimpartknowledge.Oneof

theinterviewedteachersbelievedthatCShelpstobettercommunicationeitherbetween

studentsandtheirpeers,orbetweenpupilsandtheirteachersandpupilsfindclassroom

interactionmorenaturalandeasywhenCSistookplacestating:“CSisnotconsideredas

aproblem atall,itisratherusedtocatchtheattentionofthepupilsforclarificationsand

clearcommunication.”

Ingeneral,asawholeperception,theysharethesameopinionandtheyconsider

theavailabilityofmorethanonelanguageasameansofcommunicativeresource.Fewof

theteachersintervieweddisagreewiththeideathatCSishelpfultobettercommunication

inclassroom.Asassertedinthisclaim:“Idon’tthinkthatCShelpstoomuchtokeepthe

flow ofcommunication,itisjustawaytoescapewhenyoudon’tfindtherightwordin

English.”Headded:“itisratheraproblem tobeavoidedandtouseonlyEnglishinside

classroom.”

Anotherteachertotallydisagreed with the use ofCS asa meansofbetter

communicationandinteractioninsideclassroom.Heconsidereditasaproblem tobe

avoided.Heinsistedalsothatthisphenomenonshouldbedecreasedorreplacedbythe

useofEnglishonlyinclassroom,asconfirmedinhisstatement:“ofcourseitisaproblem

becauseitlimitspupils’Englishvocabulary.Theydon’tseethisasaweaknesssincethey

arebeginner’slevellearnersanditisacceptabletouseCS.Yet,itshouldbedecreasedas

the levelgethigher;pupils have to force themselves to speak onlyEnglish in the

classroom.”Asmentionedintheaboveanalysis,themajorityoftheteachersagreedthat

CS isausefulcommunicationresource.Itisused byteachersand pupilsto avoid
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communicationgapsaswellastobetterinteractioninclassroom.

Questionn°10:ExploredthenegativeeffectsofCSonpupils’learning.

Basedontheteachers’responses,althoughteacherssupportedtheuseofCSinEFL

classroom,they believed thatithas disadvantages and negative impacton their

acquisitionoftheEnglishlanguage.Asassertedinthisclaim:“CSisnotalwaysgoodfor

pupils.TheuseofFrenchandArabicatthesecondaryschoolincreasestheuseofCSat

theupperlevel,becausetheyusedtobetaughtintheirnativelanguageorinFrench.”

AnotherinterviewedteacherconfirmedthatCSmightbothertheEnglishlearningasit

couldleadtotranslation.SheaddedthatCSpreventedstudentsfrom thinkinginEnglish,

thus,itleadedtoproblemsinwriting.Athirdteacherpointed:“CScausesweaknessesin

speakingskills.Itfurtherstopspupilsfrom learningEnglishvocabulary.”Accordingtothe

teachers’pointsofview,althoughCShaspositiveimpactonlearning,itleadsalsotoover

relianceonotherlanguages,thus,studentswillnotacquirecorrectEnglish.

3.2.2Pupils’Questionnaire

Thispartofstudyistheanalysisofdatagatheredfrom pupils.Itisfollowedbythe

interpretationofthefindingsofthequestionnaire.Asmentionedbefore,thequestionnaire

wasaddressedto45EFLpupils.30ofthem werefemale,whereas,10ofthem weremale.

The questionnaire aimed atgathering much data to supportthe use ofCS as a

communicationstrategyinEFLclassroom.

Questionn°2:DesignedtoknowlanguagesspokenbystudentsinEFLclassroom.

Table3.6pupils’LanguagePreferenceinEFLClassroom

Readingtheresultsinthetableaboveshowsthattherewerepupilswhoticked

morethanoneanswermostofthepupilsspeakEnglishandArabicinEFLclassroom with

thehighestproportionof67%,EnglishandFrencharethesecondfrequentlanguagesused

wheninteractinginsideclassroom (33%),whereasnoneofthepupilsrepliedthatthey

speakonlyEnglishinsideclassroom whichmeans0%ofthetotal.Asitisnoticedinthe

analysisabove,noneofthepupilsuseonlyEnglishinEFLclassroom,andCSappears

Options Frequency Percentage
OnlyEnglish 00 00%
EnglishandArabic 30 67%
EnglishandFrench 15 33%
Total 45 100%
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mostoftimeamongthem.Inaddition,manyofthequestionedpupilsfinditeasyto

expressthemselvesbyusingamixofEnglishandArabic.

Questionn°3:Plannedtoknowinwhichsituationpupilscodeswitchedinside

classroom.

Options Frequenc
y

Percentag
e

WhenIwanttoavoidmisunderstanding 30 67%
whenIparticipateinlectures 4 9%
WhenIwantmyteachertoclarifysomethingIdonot
understand

8 18%

WhenIdonotfindsimilarwordsinEnglish 25 56%
WhenItalkaboutnon-lessonmatters 15 33%
Total 45 100%

Table3.7CasesofCSAppearance.

Inthetableabovewerepupilswhotickedmorethanonechoicetoindicatethe

situationwhentheyusemultiplelanguages.Thetableindicatesthatthemostcommon

situationswhenpupilsusedmultiplelanguagesinsideclassroom werewhentheywanted

toavoidmisunderstandingwithapercentageof67%.Also,56%ofthem switchedcodes

whentheydidnotfindtherightwordsinEnglish.Asecondfrequentsituationwaswhen

theytalkedaboutnon-lessonmatterswith33%.Besides,inthefourthpositionwaswhen

theywantedtheirteacherstoclarifysomethingtheydidnotunderstandwith18%.Thelast

frequentsituationwasincasewherepupilsparticipatedinlectureswiththe9%ofthetotal

numberofpupils.From theabovefindings,itisclearthatthemostcommonsituationin

whichpupilscodeswitchwaswhentheyaskedforclarificationofincomprehensible

matters.Furthermore,theytendtoalternatelanguageswhentheydonotfindsimilar

wordsinEnglish.Consequently,CSisacommonphenomenonusedamongpupilsto

overcomecomprehensiongaps.
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Questionn°4:Designedtoknowthefrequencyofpupils’useofCSinEFL
classroom

Figure3.3FrequencyofusingCSinEFLClassroom.

Inaccordancewiththefigureabove,55% ofthepupilssometimesusedother

languagesbesideEnglishinEFclassroom.38%ofthem alwaysmixedlanguages,whereas,

asmallnumberofthem repliedthattheyrarelyswitchedbetweenlanguagesinEFL

classroom withapercentageof7%.Accordingtothefindingsabove,morethanhalfofthe

pupilsfrequentlycodeswitchintheEnglishclassroom.Thus,CSisafruitfulmeansused

toconveypupils’messagestotheirteachersandtotheirpeers.

Questionn°5:whenweaskedthepupilswhethertheirteachersuseCSinside

classroom.93% constitutingthemajorityoftheparticipantsrepliedthattheirteachers

usedmultiplelanguagesinsideclassroom.However,only7%ofthestudentsdeniedthe

factthattheirteachersusedCS.Accordingtothepupils,CSisacommonstrategyusedby

themostofEFLteachersinsideclassroom forclarification,explanationandmoreeffective

communication.

Questionn°6:Whenweaskedstudentstowhichlanguagepupilsprefertheir

teacherstoswitchmore.78%ofthem saidthattheypreferredtheirteacherstoswitchto

Arabic.However,22% ofthem preferredthem toswitchtoFrench.Therefore,allpupils

confirm thattheirteachersusemultiplelanguagesinsideclassroom.Mostofthem prefer

theirteacherstouseArabicbesideEnglishwhengivinginstructions,becausetheyfindit

easytograspthemeaningwhenitisconveyedinArabic.



ChapterThree DataAnalysis

39

Questionn°7:Askedtoknowinwhichsituationteachersusedmultiplelanguages

inEFLclassroom.

Table3.8CasesWhereTeachersCodeSwitch

Accordingtheresultsshowninthetableabovewherepupilsprovidedmorethan

answer,atotalnumberof23students(51%)indicatedthattheirteachersusedmultiple

languagesmostlywhentheycheckedtheirpupils’comprehension.Besides,42%ofthem

saidthattheymixedlanguageswhentheyexplainednewvocabularies.Furthermore,27%

indicatedthattheirteachersmixedFrenchwithEnglishwhentheyexplainedgrammar

rules.Inaddition,29% statedthattheyswitchedtootherlanguageswhentheytalked

aboutnon-relatedmatters.Whereasninestudents(20%)revealedthattheirteachersused

multiplelanguageswhentheymanagedtheclassroom.

Theresultsfrom thetableaboverevealedthatmostofteachersuseCSasaway

tochecktheirpupils’comprehension.Furthermore,languagealternationisausefultool

usedbyteacherstoexplaincomplexgrammarcoursesandtobridgelexicalgaps.Thus,

pupilsunderstandmore,acquirenew itemsandbecomemoreengagedinclassroom

activities.

Questionn°8:Plannedtoshowwhethermixinglanguagesmotivatepupils’to

betterlearningEnglish.

Options Frequency Percentage
Yes 27 60%
No 18 30%
Total 45 100%

Table3.9pupils’OpinionsaboutCS

Itisclearfrom thetableabovethatthemajorityofthepupils(60%)assumedthat

mixinglanguagesmotivatedthem tobetterlearningtheEnglishlanguage,howeveronly

30%ofthem deniedthefactmixinglanguagesisamotivationaltooltolearnEnglish.Itis

obviousfrom theresultsabovethatthemajorityofthestudentsagreedthatCSprovided

studentswithopportunitiesenhancetheirunderstanding.Furthermore,itistimeeffective

Options Frequency Percentage
Whencheckingcomprehension 23 51%
Whenexplaininggrammarrules 12 27%
whenexplainingwordsorsentences 19 42%
Whenmanagingclass 9 20%
Whenspeakingaboutnon-related
matters

13 29%

Total 45 100%
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becauseteachersdonotwastetimetosearchforsimplewordstosimplifyanyconfusion

thatmayarises.Moreover,theuseofCShelpedstudentswithlowerperformancetobe

abletofollowthelessonsbetterthanusingEnglishonly.Whereasothersbelievethatitisa

barrierforlearningtheEnglishlanguage,sincetheyrelyonlyonotherlanguagestoachieve

theirunderstanding.Consequently,theydonotwellacquirethetargetlanguage.

Questionn°9:plannedtoknowtheimpactofusingotherlanguagesbesideEnglish

onlearningEnglishasaforeignlanguage.

Figure3.4ImpactofusingotherlanguagesonlearningEnglish.

Itisnoticeablethatthehighestpercentagegoestopupilswhoindicatedthat

usinglanguagesotherthanEnglishisbeneficialforlearningEFLwithapercentageof67%.

27%ofthem saidthatitisextremelybeneficial.4%claimedthatitishasnegativeimpact.

Whereasonly2%ofthetotalnumberofthepupilssaidthatmixingcodeshasnoimpact

onlearningEFLclassroom.From theobtainedresultsitisdeterminedthatthemajorityof

pupilshavepositiveattitudestowardsCS.Theybelievethatithasapositiveimpacton

learningEnglishasaforeignlanguage.Thismightbebecausetheyconsidertheuseof

ArabicandFrenchbesideEnglishassomethinginwhichtheycannotgetridtolearn

English.

Questionn°10:Designedtoknow thepupils‘pointsofviewswhetherCSisa

helpfultooltobettercommunicationinEFLclassroom,oritisaproblem tobeavoided.

Approximately,alltheparticipantsagreedonthefactthatusingFrenchorArabicinEnglish

classroom helpedtobettercommunicationeitherbetweenstudentsandtheirpeersor

betweenstudentsandtheirteachers.Thisappearedinsomeoftheirstatements.Oneof

the pupils said thatthe use ofFrench and Arabic in English classroom made

communicationeasierandhelpsustointeractwitheachotherfreely.

AsecondoneassertedthattheuseofmultiplelanguagessuchasFrench,Arabic,

orevenSpanishfacilitatedthecommunicationwiththeirteachers.Headded:“whenIask

myteachertoclarifysomethingnotunderstood,sheexplainedinFrenchorsometimesin
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Arabic,then,Ifeelthatclassroom interactionismorenaturalandeasy.”However,asmall

minorityofstudentsdisagreedontheideathatusingdifferentlanguagesinEFLclassroom

isagoodtooltobettercommunication.Oneofthem stated:“Itotallydisagreewiththat,

usinglanguagesbesideEnglishissomethingbad,itaffectsnegativelytheEnglishfluency.”

AnotheroneaddedthatpupilsshoulduseonlyEnglishandpracticesthelanguage,anddo

notdependonanyotherone.Itisobviousfrom theaboveanalysisthatmostofthepupils

developedpositiveattitudestowardstheuseofCSasameansofbettercommunication.

Inaddition,itgivesthem theopportunitytospeakinamoreinformalwaywheretheriskof

misunderstandingcanbeavoided.

3.3Summaryofthemainpoints

Tosum up,CSisanimportantphenomenonwhichisfrequentlyusedbyEFL

pupils and teachers forseveralreasons.The majority ofpupils and teachers

demonstratepositiveattitudestowardstheuseofCS.Itisusedinvaryingdegreesin

EFL classroom to realize a numberofcommunicative goals.Besides,CS fulfills

multifunction,toavoidmisunderstanding,clarifyingincomprehensiblematters,andto

ensurethesmoothflowofcommunicationprocess.

AlthoughthemajorityoftheparticipantsshowedpositiveattitudestowardCS,theydid

notsupporttheideaofteachingTLmainlythroughCS.Awarenessoftheseteachers

and pupils abouttheirCS behaviorwas reflected in theirresponses and their

classroom practices.

3.4. Findings

a-Classroom Observation

AccordingtotheresultsobtainedthroughobservingoneEFLclassroom,itis

noticedthatCSisacommonphenomenonamongteacherandhispupilsanditappeared

56times.Mostoftime,CStakesplaceinstudent-teacherinteraction.Itisusedbyteacher

tofacilitateclassroom comprehensionandinteraction,toavoidlearningandteaching
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difficulties.Teachers’useofCSistofacilitatecommunicationinmorefamiliarlanguages.

Whereas;itisusedamongstudentswhentheymisssomewordsinEnglishandwhenthey

speakaboutnon-lessonmatters.ThreetypesofCSareused;instancesoftag-switching

wereveryfew innumbercomparedtotheothertypes.Finally,basedonthepreliminary

observation,Arabicisthehighfrequentusedlanguagebypupils.Whereas,Frenchisthe

mostfrequentlanguage used bythe teachers since Algerians inherited the French

languagefrom theFrenchcolonizers.

b-Teachers’Interview

Accordingtotheanalysisoftheinterviewthatisadministeredto15EFLteachers,

itisclearlynoticeablethatalmostallteachersuseCSinEFLclassroom.Besides,CShas

nospecificareatobeappeared;itoccursinallmostallcases.Onthebasisofthe

teacher’sreplies,teacherscodeswitchtoavoidconfusionorincomprehensionamong

studentsandwhentheywanttorealizebetterinteractionwiththeirpupils.Lastbutnot

least,themajorityofteachershaveafavorableattitudetowardtheCSasatoolfor

communicativepurposesinordertoreinforceclassroom interactionandinterpersonal

relationship.Howeversmallminorityofthem disagreesandclaim thatCSshouldbe

reducedasmuchaspossible.

c-Pupils’Questionnaire

Basedontheanalysisofdatagatheredfrom students’questionnaire,almostall

studentsfinditeasytocommunicatewiththeirpeersandtheirteacherswhentheuse

ofCSinsideclassroom takesplace.Besides,majorityofthem switchwhentheywant

toconveytheirmessageofnon-understanding.Inthemoreinformalsituationswhere

onestudentaskedanotherforhelp,theyseemedtocode-switchtoalargerextent.

Moreover,morethanhalfofthem havepositiveattitudestowardCS.Theyclaim thatit

motivatesthem tobetterlearningEnglish.Whereas,few ofthem considertheuseof

CSinEnglishclassroom anegativestrategyfortheirlearningbehavior.

Allinall,allthesefindingscomplementtheobservationandtheinterviewresults

throughprovidingmoreevidenceaboutthepracticeofCSasanunavoidableand
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inevitabletoolinclassroom interaction.Allresearchresultsshow thatCSisusedto

clarify unclearideas,to ensure comprehension,and to betterinteraction and

communication.Therefore,thehypothesesofthestudyareconfirmed.

3.5. RecommendationsoftheStudy

Afterdataanalysisandresultsdiscussionofthestudy,itisfoundthatCSisa

usefuland helpfultoolin improving classroom interaction and to keep theflow of

communication.However,ifnotusedefficiently,itmayreducepupils’confidenceleveland

motivationtolearnaforeignlanguage.Inthelightofthesefindings,thefollowingstudy

addressesanumberofrecommendationsforteachersandpupilstobenefitandimprove

EFLteachingandlearningprocesses,andtobeawareofthisphenomenon.

 Asateacheritisimportanttomakedecisionsregardingtheirownteaching

intheclassroom,andself-awarenessaroundlanguagechoice.Andthatis

necessaryin orderforCS to be productive approach,and notjustan

unconsciousstrategyonechoosetoapplybecauseofapathy.

 Forpupils,theyshouldreducetheuseofCSastheyprogress.Eventhough

CS haspositiveeffectson English languagelearning,itshould notbe

overusedorusedinappropriately.

 Pupilsshouldpracticemoretheirlanguageanddonotrelyonlyonother

languagestoovercomeleaninggaps.

 PupilsshouldknowwhenandhowtouseCS,becausetheoverrelianceon

otherlanguagesmayreducetheirachievementsinlearningEnglishasa

foreignlanguage.

 CS should notbe totallyabandoned in EFL classroom.Itoughtto be

permitted so asto getlargerparticipationand to easecommunication

betweenteachersandpupils

 Teachersarerecommendedtoavoidrepeatinginstructionsinthenative

language orin French aftertheyexplain them in the targetlanguage,

becauseitencouragesbadhabits.Whyshouldstudentstrytounderstand



ChapterThree DataAnalysis

44

targetlanguagedirectionsiftheyknow thatthesedirectionsaresimply

goingtoberepeated?

3.6. Conclusion

Thischapterdealswithdataanalysis;itillustrateshowdifficultistoavoidCSin

classroom interactionatthesecondaryschool.Itshedslightonteachers’andpupils’

pointsofview aboutCSasameanofcommunicationinEFLclassroom.Thisstudy

exhibitsthatmostofthem hadpositiveattitudestowardthisphenomenonasafruitful

meanstobettercommunicationandinteraction.Therefore,itshouldbetakenasabenefit

ratherthananegativepoint.
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GeneralConclusion

ThepresentstudydealswiththeuseofCSamongteachersandstudentsasa

meanstokeepflowofcommunicationinEFLclassroom atthesecondaryschool.Alsoit

investigates the teachers’and pupils’attitudes toward this linguistic phenomenon.

Therefore,itgivesthem theabilitytoconveymeaningandavoidmisunderstandingand

thatmayservethecommunicativecompetenceofthepupils.

Accordingly,theanalysisoftheobtaineddatahasclearlyshownthattheuseofCS

inEFLclassroom motivatespupilstotakepartinclassroom activitiesandspeechwithout

beingblockedoflanguagebarriers.ItdemonstratesalsothatCSisacommon,favorable

andunavoidablephenomenonusedtoavoidmisunderstandingandconveyingtheright

meaning.ItmeansthatCShaspositiveimpactontheclassroom interaction.Therefore,

thefindingsconfirmedthehypothesesuponwhichtheinvestigationisbased.

CS is according to the majority ofteachers’and pupils’points ofview,a

communicativeresourcethatteachersandpupilsneedtobeaccomplished.However,it

hassomenegativeimpactontheacquisitionoftheTL.Therefore,itshouldbetakenasan

advantagenotdeficiency.Totakeadvantagefrom theresearchfindingstheresearcher

providedanumberofrecommendationsforteachersandpupils.

FurtherstudiesoughttobeconductedintheareaofCSinhighereducational

settings.Furthermore,classroom observationneedstoincludemorethanoneclassroom

to gain more valid data.Finally,furtherresearch as the comparison ofstudents’

performancewithandwithoutusingCSwillbeverypracticalandvalid.

Duringthepreparationofthisstudyanumberoflimitationswerefacedlikethelack

oftimethatleadsustoputasidesomeimportantpointsonCS.Moreover,datacollection

coincidedwithteachers’andpupils’walkoutandthatwastedourtime.Inaddition,not

recordingtheclassroom observationmadeithardtobeabletocatcheverythinghappened

duringthelessonobserved.

Basedonthesepoints,itcanbesaidthatCSisalinguisticphenomenonthatis

dailyusedbymanypeopleconsciouslyandunconsciously.Itwillcontinuetoattract

attentionofresearchersinlanguageeducationbecauseithaspositiveeffectsonboth

learnersandteachers.
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Students’Questionnaire

Thisquestionnaire isa partofstudythatwasconducted in Hadj

BouzianeAbdelkadderSecondarySchoolinOulhaçaAinTemouchent,soas

tocollectdatatosupporttheuseofCodeSwitchingasameanstobetter

communicationinEFL(EnglishasaForeignLanguage)classroom.

1. Areyoumaleorfemale?

Male

Female

2. WhatarethelanguagesyouspeakinEFLclassroom?

OnlyEnglish
EnglishandArabic
EnglishandFrench

3. Inwhichsituationyouusemultiplelanguagesinsideclassroom?

WhenIwanttoavoidmisunderstanding
WhenIparticipateinlectures

WhenIwantmyteachertoclarifysomethingIdonotunderstand
WhenIdonotfindsimilarwordsinEnglish
WhenItalkaboutnon-lessonmatters

4. HowdoyouuseotherlanguagesbesideEnglishinEFLclassroom?

Always

Sometimes

Rarely

5. DoyourEnglishteachersusemultiplelanguagesinEFLclassroom?

Yes No

6. Towhichlanguagedoyoupreferyourteachertoswitch(alternate)

more?
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French Arabic

7. Inwhichsituationdoyourteachersusemultiplelanguages?

Whencheckingcomprehension

Whenexplaininggrammarrules

Whenexplainingwordsorsentences

Whenmanagingclass

Whenspeakingaboutnon-relatedmatters

8. Doyouthinkthatusingmultiplelanguagesmotivatesyoutobetter

learningEnglish?

Yes No

9. Whatistheimpactofusing otherlanguagesbesideEnglishon

learningEnglishasaforeignlanguage?

Beneficial

Extremelybeneficial

Noimpact

10.DoyouthinkthatusingmultiplelanguagesinEFLclassroom is

helpfultobettercommunicationwithyourteachersandpeers?Orit

isaproblem tobeavoided?

………………………………………………………………………………………………………………………

……………………………………….
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Teachers’Interview

Thisinterview iscarriedoutindifferentsecondaryschoolsinAin

Temouchentwith15Englishteachersanditisdesignedtosupporttheuse

ofCSasameansofcommunicationinEFLclassroom.

1.Areyoumaleorfemale?

Male

Female

2.Teachingexperience:

Lessthan10years

Between10and15years

Morethan15years

3.Doyouusecodeswitchingwhenyouexplaincourses?

Yes No

4.Doyouprefertomixbetween

EnglishandFrench
EnglishandArabic

5.Inwhichsituationdoyouusecodeswitching?

………………………………………………………………………………………………………………………
………………………………………

6.Doyouallow yourstudentstousecodeswitchingwhenthey

participate?

Yes No
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7.Towhichlanguagedoyourstudentsprefertoswitchmost?

French Arabic

8.Can you manage situation when your students use code

switching?

Yes No

9.Doyouthinkthatcodeswitchingserversasagoodmeanof

communication?

Yes No

How?………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

………

10.Do you think thatcode switching has a negative impacton

students’Englishacquisition?

Yes No

Justify………………………………………………………………………………………………………

…………………………………………………………………………………………………………………

…………………………………………………………………………………
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صخلم :

الا ةغللا مسق يف نسحأ لصاوت لجا نم ةذتاس والأ تلالاذيم فرط نم يوغللا نيابتلا مادختسا ةساردلا هذه تلوانت

ةرهاظلا هذه حلو ةذتاس والأ تلالاذيم ءارآ و فقاوم راهظإ وه ثحبلا اذه نم يسيئرلا فدهلا . ةيبنجأ ةغلك ةيزيلجن

فدهلا اذه ىلإ لوصولل . ةيوغللا , تايطعملا عمجل لئاسو ثلاث ثحابلا لمعتسا : ةيفص ةظح ةلئس,ملا نمالأ ةعومجم

طارفإب لمعتسي اممل نسحأ لصاوت ريفوت يف مهم رود يوغللا نيابتلل نأ جئاتنلا ترهظأ . ةلباقم .و

Résumé :

Laprésenteétudeétudiel’utilisationdel’intenancesdecodeparlesélèvesetles

professeurs commestratégiepourmieuxcommuniquerdanslesclassesd’Anglais

commelangueEtrangère(ALE).L’objectifprincipaldecetteétudeestdemontrerles

attitudesdesélèvesetlesprofesseursenversl’utilisationdecephénomènelinguistique.

Pouratteindrecetobjectiflechercheurautilisétroisinstrumentspourlacollectionde

data :unquestionnaire,uneinterviewetuneobservation.Lesrésultatsdel’étudemontrent

quel’entenancedecodejoueunrôleimportantdansl’assuranced’unecontinuité dansle

fluxdecommunicationquantiln’estpastroputilisé.

Summary:

Thepresentstudyinvestigatesstudents’andteachers’useofcodeswitchingasa

meansofcommunicationinEFLclassroom.Themainaim ofthisstudyistoshow the

participants’attitudestowardthislinguisticphenomenon.Toreachthisaim theresearcher

used three data collection instruments: questionnaire, interview and classroom

observation.Findings revealthatcode switching plays an importantrole to better

communicationinEFLclassroom whenitisnotoverused.


